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Abstract: The purpose of this study is to describe and
discuss the implementation of Pancasila student profile-
based teaching and Tri-N through project-based learning
(PjBL) in SBdP (Cultural Arts and Crafts) subject. A
descriptive gqualitative design was employed as the research
method to gain a more in-depth understanding of the
phenomenon and its characteristics being studied in this
study. The data were obtained qualitatively from multiple
sources such as interviews, classroom observations,
students’ projects, and supporting documents. These data
will be analyzed by following the procedures of qualitative
data analysis. Using various data collection techniques is
crucial since it can obtain the validity and trustworthiness of
qualitative data. We selected 16 fifth-grade elementary
school students for the 2021/2022 Academic Year as the
research participants at SDN Sariharjo, Yogyakarta. There
are six steps to be followed to execute the teaching model
successfully, consisting of 1) identifying
questions/problems, 2) designing the projects, 3) setting the
schedule, 4) monitoring students’ progress, 5) assessing
students’ performances and projects, and 6) evaluating the
whole teaching-learning process and doing reflection. The
results clearly showed that the teaching model
implementation in accordance with the current curriculum
in times of the COVID-19 emergency is effective in
recovering learning loss and gap and developing students’
characters in the post-pandemic era. Therefore, the teaching
model used in this study is highly recommended for future
studies.

Keywords: Pancasila student profile-based teaching, Tri-
N, project-based learning (PjBL)

1. Introduction

A curriculum is a detailed set of guidelines or
roadmaps “how-to-do-it” activities over a period of
time set by policy-makers for educators to achieve one
essential-specific educational goal: to facilitate
instruction to help students learn. Essentially, it
involves the elaboration of lesson plans, teaching-
learning goals/objectives, contents/materials, methods,
tasks, assessment, and evaluation, as stated in Law
Number 20 Year 2003 about National Education
System. The development of the Indonesian National
Curriculum needs to be well-conducted in a systematic
way and periodically by following the national
education standards to attain national education goals,
as well as meet the requirements of 21% learning
competencies, as articulated in Article 35 paragraph 2
and Avrticle 36 paragraph 1 of the National Education
System Law [1]. In many ways, schools started to
implement Curriculum 2013 through integrative-
thematic, scientific, and authentic learning [2]. The
process of observing, asking, investigating, processing
information, presenting the findings, collecting, and
creating are the steps of the scientific-approach-based
learning, adjusting The Ministry of Education and
Culture’s concept [3].
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The Ministry of Education and Culture [4]
emphasizes that theoretically, the instrument of
character education in Curriculum 2013 is intended to
shape students’ characters and national civilization
who have the following characteristics: 1) qualified
people who can be more active and flexible in
responding to the current nation’s challenges, 2)
people who have pious to God, spiritual, faithful, good
morality, healthy, knowledgeable (intelligent), skillful,
creative, and independent, 3) Indonesian netizens who
are democratic and responsible. Leasa, Batlolona, and
Talakua [5] mention that in Curriculum 2013, students
need to have seven life skills called 7Cs: 1) critical
thinking, 2) communicative, 3) collaborative, 4)
computer operation and ICT, 5) careers, 6) cross-
cultural, and 7) creativity and innovation.

Based on the research conducted by the
Educational Standards, Curriculum and Assessment
Agency of the Ministry of Education, Culture, and
Research, it can be concluded that the implementation
of the curriculum during the COVID-19 outbreak was
much better than the previous curriculum, the full
Curriculum 2013. It can be seen in students’
achievements improvement, regardless of their socio-
economic background [1]. Therefore, it can be said
that the implementation of the emergency curriculum
provides a good impact in mitigating and recovering
learning due to the COVID-19 pandemic. The Ministry
of Education and Culture [1] reveals that the policy of
emergency curriculum is a way to recover the potential
of learning loss and gap as well as to prevent the well-
noted term of “schooling ain’t learning” during the
teaching-learning processes in the interactive virtual
classrooms. The emergency curriculum is well-
designed as a response to the pandemic situation and it
can be applied for all schools’ level with diverse
students’ characteristics to improve the quality of
learning, increase students’ achievements, and reduce
unsatisfactory impacts of learning in the post-
pandemic era.

Based on our teaching experiences, we found bad
impacts of the COVID-19 pandemic, especially on the
learning processes, outcomes, and gaps. Due to the
emergency times, to minimize the quick transmission
of the virus and reduce physical contact, we hold the
class in fully online modes and it should be adapted to
the SDN Sariharjo’s condition. As a result, in early
2022, we found that the learning process was not
successfully held virtually. Obviously, we found that
students’ characters got worse compared to before the
students were sent home due to the COVID-19
outbreak.

To evaluate the learning-teaching process, we did
a classroom observation on January 20, 2022. By

doing so, we can gather first-hand information and
identify the problems. The problems faced are the
students’ crisis of character and learning engagement
during the unprecedented COVID-19 pandemic. To
respond to these problems, we discussed and generated
some possible solutions to cope with them.

As educators, we welcome the policy of the
national curriculum’s renewal. We consider that the
policy is a good strategy to contribute to the
improvement of the national curriculum, in this case,
Curriculum 2013, which has been renewed by
emphasizing character education through
strengthening the Pancasila student profile. Ravyansah
[6] reveals that there are six attributes or indicators of
the Pancasila learners, namely faith and piety to God,
noble character, global diversity, mutual cooperation,
independence, critical thinking, and creativity. The
detailed description of each attribute of the Pancasila
student profile will be discussed as follows.

The first attribute is faith and piety to God and
noble character. It refers to 1) the students’ application
of good attitudes in their daily lives following God’s
teachings, 2) the students’ awareness of taking good
care of themselves, appreciating others, and protecting
their environments, 3) the students’ appreciation of
other differences, 4) the students’ consciousness of the
importance of keeping their environment clean and
safe, and 5) students’ understanding of their rights and
responsibilities as Indonesia citizens [7].

The second attribute is global diversity. It refers to
the student’s ability to 1) recognize, identify, and
describe Indonesia’s population diversity that consists
of various ethnic groups, cultures, religions, and races,
2) communicate and promote their cultural
backgrounds to others while accepting and
appreciating other cultures, and 3) reflect the
differences as global unity in diversity [7].

The second attribute is mutual cooperation or
assistance (gotong-royong). The term gotong-royong
is widely known as an Indonesian national tradition
that refers to the act of village society helping someone
in need voluntarily and share of burdens among the
community members. In so doing, the work will be
done in a smooth and faster way [8] [9]. Susilawati [7]
adds Pancasila learner prefers to do mutual assistance
by collaborating with others, having high concern, and
sharing with others. Therefore, implementing a
teaching-learning model with gotong-royong activities
can enhance the Pancasila student profile [10]. In
another vein, Gotong-royong fundamentally refers to
the activities of working in a group where the students
practice how they deal with different ideas, combine
them, and come up with new perspectives [11]. Above
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all, through gotong-royong, students’ creativity will be
well-accomplished [12].

Independence is another attribute of the Pancasila
student profile. It teaches the students to do self-
reflection, to work independently under their control,
and to be able to control their emotions. Meanwhile,
students who have critical thinking are inherently those
with a high level of curiosity about a wide range of
topics; therefore, they will convey relevant inquiries
and they will be able to construct the information into
new ideas [8].

The last attribute is creativity. It generally refers to
students’ ability to comprehend things from diverse
points of view and create new perspectives. According
to Ki Hajar Dewantara, creativity can be formed
through one of his most well-known concepts called
Tri-N learning, which has three main elements: niteni
(attention), nirokke (imitate), and nambabhi (add) [13],
[14]. The first element is niteni which refers to the
students’ ability to pay attention, observe, identify,
read, listen, feel, and feel with their senses of what is
learned. The second element is nirokke which refers to
the student's ability to implement or imitate what is
taught and the observed things. Whereas the last
element is nambahi which refers to students’ ability to
add, elaborate, modify, adjust, reduce, make changes,
and expand their understanding and skills being
learned in the classroom.

The implementation of the Tri-N-based teaching
model is hoped to enhance students’ creativity. Then,
it can further be fostered through project-based
learning, where the students can participate actively in
the teaching-learning process, work together with
group members, solve problems, and create a project
in a collaborative learning environment [15].

There are six stages to be followed to execute
project-based learning successfully. The stages are: 1)
identifying questions/problems, 2) designing the
projects, 3) setting the schedule, 4) monitoring
students’  progress, 5) assessing  students’
performances and projects, and 6) evaluating the
whole teaching-learning process and doing reflection
[16][17][15]. Stemming from the research background
presented in this sub-section, we decided to investigate
the implementation of Pancasila student profile-based
teaching and Tri-N through project-based learning
(PjBL) in SBAP (Cultural Arts and Crafts) subject.

2. Material & Methodology

A descriptive qualitative design was employed as
the research method to gain a more in-depth
understanding of the phenomenon and its
characteristics being studied in this study. Prastowo
[18] explains a descriptive qualitative design is a

research method in a qualitative paradigm that
examines social phenomena without introducing any
treatments, manipulating variables, or testing
hypotheses; they are identified and studied in natural
settings to find the underlying meanings based on the
facts.

The data were obtained qualitatively from
multiple sources such as interviews, classroom
observations, students’ projects, and supporting
documents. Through the use of classroom
observations, we directly document activities inside
classrooms and  subsequently  describe  the
implementation of Pancasila student profile-based
teaching and Tri-N through project-based learning
(PjBL) in SBdP (Cultural Arts and Crafts) subject.

The participants of this study involved 16 fifth-
grade elementary school students for the 2021/2022
Academic Year at SDN Sariharjo, Yogyakarta. More
specifically, seven students were male and nine
students were female. This study was conducted from
April 30 to May 31, 2022. The purpose of this study is
to describe and discuss the implementation of
Pancasila student profile-based teaching and Tri-N
through project-based learning (PjBL) in SBdP
(Cultural Arts and Crafts) subject. There are six steps
to be followed to execute the teaching model
successfully,  consisting of 1) identifying
questions/problems, 2) designing the dance projects, 3)
setting the schedule for planning the dance movements
and properties, 4) monitoring students’ progress, 5)
assessing students’ projects and dance performances,
and 6) evaluating the whole teaching-learning process
and doing reflection.

3. Results and Discussion

This section presents the results and discussion of
implementing Pancasila student profile-based teaching
and Tri-N in SBdP (Cultural Arts and Crafts) subject
through project-based learning (PjBL). It will be
presented in the form of a detailed description
followed by an explanation. There are six steps to be
followed to execute the teaching model successfully,
consisting of 1) identifying questions/problems, 2)
designing the dance projects, 3) setting the schedule
for planning the dance movements and properties, 4)
monitoring students’ progress, 5) assessing students’
projects and dance performances, and 6) evaluating the
whole teaching-learning process and doing reflection
[16][17][15]. The following discussion will elaborate
on each step of implementing project-based learning in
the classroom.

The first step was identifying questions/problems.
In this phase, before the teacher explained the learning
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materials, he asked basic questions related to the
learning material on understanding the floor patterns
of regional creation dances and directly practicing
them. Then, he invited the students to learn the floor
patterns of dance, dance properties, dance rhythms,
and how to create animal-themed creative dances. The
students would learn more deeply and observe how
animals move. By that means, in this first step, the
teacher implemented the Tri-N of Niteni. All the
students paid attention, observed, identified, read,
listened, and felt with their senses about the
characteristics of animal movements.

The second step was designing collaborative-
based dance projects. In this phase, the teacher asked
the students to work in a group of three or four and
allowed them to choose the group members, as long as
it was a mixed group with male and female members.
Afterward, the teacher invited the students to
determine the animal for dance creation. Therefore, the
students would discuss it with their group members
and finish it together. This second step is in line with
the previous studies, such as Malfani & Zainil [19] and
Almulla [17]. In addition, gotong-royong between the
teacher and students was crucial in this phase. The
design contained several rules such as the
appropriateness of dance movements with the theme
selection, the dance duration, the floor patterns, the
combination and the development of the body
movements in a rhythmic way in accordance with the
kinds of music selection. With these means, in this
second step, the teacher implemented the Tri-N of
Nirokke and Nambahi.

The third step was determining the schedules for
executing the project. Both teacher and students
discussed several things before starting the dance
project, such as the teacher creating the project
timeline, deciding the deadline, planning the project,
monitoring the student's progress, and providing atime
for consultation outside the classroom.

The fourth step was monitoring students’ progress.
In this phase, the teacher actively kept track of his
students’ learning progress While executing the dance
project using a video recorder and rubrics. Monitoring
activities, in this case, were done to maintain the
learning environment conducive.

Figure 1. Example of Students’ Preparaion of
Dance Properties

The fifth step was assessing students’ projects and
dance performances. In this phase, the teacher would
assess the students’ dance performances. This
assessment was expected to give students feedback as
well as to check students’ understanding. Further, the
teacher would use the results of the assessments to
develop the following teaching-learning strategies.

14

Figure 2. Example of Students’ Dance Performance '

.-

The last step was evaluating the whole teaching-
learning process and doing reflection. In this phase, the
teacher had classroom discussions with his students
related to students’ hands-on experiences in creating a
project of animal-themed dance creation. The students
revealed their learning experiences, starting from
planning the projects to finishing the project with their
group members. Based on the students’ reflection, it
could be concluded that they responded positively to
the dance project. They felt happy and more motivated
to learn. Moreover, most students showed gratitude for
their moving body’s ability to dance.

Through the learning activities of planning a dance
creation, the students were invited to use their critical
thinking to pay attention (niteni) in imitating (nirokke)
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the animal movements for their dance creation. At the
same time, students’ independence could be seen when
they worked in a group to prepare the dance creation
project. This aspect is included in the element of Tri-N
nambahi. Nevertheless, gotong-royong is also one of
the aspects of a student’s success in completing the
project in a group environment, which is in line with
the previous study [20]. From the results of students’
performances, we could see the diversity and students’
creativity in choosing the floor patterns of the dance.
Each group showed its uniqueness.

Based on our empirical results, it could be
concluded that the students’ creativity can be formed
through the concepts of Tri-N learning: niteni
(attention), nirokke (imitate), and nambahi (add), as it
is coined by Ki Hajar Dewantara [13], [14].
Concerning this, in the learning process, especially
during the process of completing the project, the
students had to be creative in choosing appropriate
dance movements with the theme selection, creating
dance properties, determining the dance duration, the
floor patterns, the combination and the development of
the body movements in a rhythmic way in accordance
with the kinds of music selection.

The implementation of the teaching-learning
model in SBdP (Cultural Arts and Crafts) subject
through a dance creation project for 16 fifth-grade
students at SDN Sariharjo successfully infused the six
attributes or indicators of the Pancasila learners,
namely faith and piety to God, noble character, global
diversity, mutual cooperation, independence, critical
thinking, and creativity. These empirical findings are
in harmony with previous studies, such as Atikasari et
al. [12, p. 606], Susilawati [7], and Rusnaini [8].

4. Conclusion

Based on the research results and discussion
presented in the previous section, we can conclude:
4.1. The government’s policy of the current

curriculum in times of the COVID-19 emergency

is effective in recovering learning loss and gap, as
well as developing students’ characters in the
post-pandemic era; in this case, 16 fifth-grade

elementary school students for the 2021/2022

Academic Year at SDN Sariharjo.

4.2. The implementation of the teaching-learning
model in SBdP (Cultural Arts and Crafts) subject
through a dance creation project for 16 fifth-grade
students at SDN Sariharjo successfully infused
the six attributes or indicators of the Pancasila
learners, namely faith and piety to God, noble
character, global diversity, mutual cooperation,
independence, critical thinking, and creativity.

4.3. Implementing Pancasila student profile-based
teaching and Tri-N through project-based
learning (PjBL) in SBdP (Cultural Arts and
Crafts) subject at SDN Sariharjo successfully
maintained the learning environment conducive
and further created a better learning atmosphere
in the post-pandemic era. Therefore, we suggest
educators consider this kind of teaching-learning
model implemented in their classrooms.

References

[1] Kemendikbudristek, Kurikulum untuk Pemulihan
Pembelajaran. Jakarta: Kemendikbudristek, 2022.
[Online]. Available:
https://kurikulum.kemdikbud.go.id/wp-
content/uploads/2022/02/Kajian-Akademik-
Kurikulum-untuk-Pemulihan-Pembelajaran.pdf

[2] A. T. Daga, “Kebijakan Pengembangan Kurikulum
di Sekolah Dasar (Sebuah Tinjauan Kurikulum 2006
hingga Kebijakan Merdeka Belajar),” J. Edukasi
Sumba, vol. 4, no. 2, pp. 103-110, 2020, doi:
10.53395/jes.v4i2.179.

[3] F. F. Sholekah, “Pendidikan Karakter Dalam
Kurikulum 2013,” Pendidik. Anak Usia Dini, vol. 1,
no. 1, pp. 1-6, 2020, doi:
https://doi.org/10.53515/CJ1.2020.1.1.

[4] Kemendikbud, Materi Pelatihan Guru
Implementasi Kurikulum 2013 Tahun 2014 SD
Kelas I. 2014.

[5] M. Leasa, J. R. Batlolona, and M. Talakua,
“Elementary Students’ Creative Thinking Skills in
Science in The Maluku Islands, Indonesia,” Creat.
Stud., vol. 14, no. 1, pp. 74-89, 2021, doi:
10.3846/cs.2021.11244.

[6] Ravyansah and F. Abdillah, “Tracing ’ Profil Pelajar
Pancasila > Within The Civic Education Textbook :
Mapping Values For Adequacy,” J. Moral
Kemasyarakatan, vol. 6, no. 2, pp. 96-105, 2021,
doi: https://doi.org/10.21067/jmk.v6i2.5906
Tracing.

[7] E. Susilawati, S. Sarifuddin, and S. Muslim,
“Internalisasi Nilai Pancasila Dalam Pembelajaran
Melalui  Penerapan Profil Pelajar Pancasila
Berbantuan Platform Merdeka Mengajar,” J.
TEKNODIK, vol. 25, no. 2, pp. 155-167, 2021, doi:
https://doi.org/10.32550/teknodik.v25i2.897.

[8] Rusnaini, Raharjo, A. Suryaningsih, and W.
Noventari, “Intensifikasi Profil Pelajar Pancasila
dan Implikasinya Terhadap Ketahanan Pribadi
Siswa,” J. Ketahanan Nas., vol. 27, no. 2, pp. 230—
249, 2021, doi: http://dx.doi.org/
10.22146/jkn.67613.

[9] D. M. R. Gunawan and N. W. Suniasih, “Profil
Pelajar Pancasila Dalam Usaha Bela Negara di
Kelas V Sekolah Dasar,” Mimb. PGSD
UNDIKSHA, wvol. 10, no. 1, 2022, doi:
https://doi.org/10.23887/jjpgsd.v10i1.45372.

[10] N. I. Puspitasari, Y. Rinanto, and S. Widoretno,

PGSD Universitas Sarjanawiyata Tamansiswa 2022
Copyright © 2022

11



[11]

[12]

[13]

[14]

[15]

“Peningkatan Keterampilan Kerjasama Peserta
Didik  melalui ~ Penerapan  Model  Group
Investigation,” Bio-Pedagogi, vol. 8, no. 1, p. 1,
2019, doi: 10.20961/bio-pedagogi.v8i1.35544.

A. W. Kusuma, “Meningkatkan Kerjasama Siswa
dengan Metode Jigsaw,” Konselor, vol. 7, no. 1, pp.
26-30, 2018, doi: 10.24036/02018718458-0-00.

G. Atikasari, A. Agoestanto, and K. Winanti,
“Meningkatkan berpikir kreatif matematis dan
kerjasama melalui model pembelajaran kooperatif
strategi TTW berbantuan kartu soal materi
trigonometri SMAN 5 Semarang,” in Prisma, 2018,
vol. 1, pp. 601-607.

V. Ardhyantama, “Creativity Development Based
on the Ideas of Ki Hajar Dewantara,” J. Pendidik.
dan Kebud., vol. 5, no. 1, pp. 73-86, 2020, doi:
10.24832/jpnk.v5i1.1502.

A. D. Nurmawati et al., “Implementasi Ajaran
Tamansiswa ‘Tri Nga’ Melalui Model Pembelajaran
Discovery Learning Dalam Pembelajaran IPA Kelas
IV Sekolah Dasar,” TRIHAYU J. Pendidik. Ke-SD-
an, vol. 8, no. 2, pp. 1366-1372, 2022, doi:
10.30738/trihayu.v8i2.11832.

L. Setiawan, N. S. Wardani, and T. I. Permana,
“Peningkatan Kreativitas Siswa Pada Pembelajaran
Tematik Menggunakan Pendekatan Project Based

[16]

[17]

[18]

[19]

[20]

Learning,” J. basicedu, vol. 5, no. 2, pp. 1060-1066,
2021, doi:
https://doi.org/10.31004/basicedu.v5i4.1068.

T. Utami, F. Kristin, and I. Anugraheni, “Penerapan
Model Pembelajaran Project Based Learning (Pjbl)
Untuk Meningkatkan Aktivitas Dan Hasil Belajar
Siswa,” J. Mitra Pendidik., vol. 2, pp. 541-552,
2018, doi: 10.51499/cp.v4il1.147.

M. A. Almulla, “The Effectiveness of the Project-
Based Learning (PBL) Approach as a Way to
Engage Students in Learning,” SAGE Open, vol. 10,
no. 3, 2020, doi: 10.1177/2158244020938702.

A. Prastowo, Metode Penelitian Kualitatif dalam
Perspektif Rancangan Penelitian. Yogyakarta: Ar-
ruzz Media, 2012.

W. Malfani and M. Zainil, “Penerapan Model
Project Based Learning (PJBL)Terhadap Hasil
Belajar Matematika Di SD,” J. Basic Educ. Stud.,
vol. 3, no. 2, pp. 703-717, 2020, doi: DOI:
https://doi.org/10.31004/basicedu.v3i2.

S. A. Nasution, “Upaya Meningkatkan Kerjasama
Siswa Pada Mata Pelajaran Ipa Melalui Model
Pembelajaran Dua Tinggal Dua Tamu Di Kelas li
Sd Negeri 182/1 Hutan Lindung,” Sci. J. Inov.
Pendidik. Mat. dan IPA, vol. 1, no. 2, pp. 143-154,
2021, doi: 10.51878/science.v1i2.449.

PGSD Universitas Sarjanawiyata Tamansiswa 2022
Copyright © 2022

12



